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INTRODUCTION: 
THE  NEED  FOR  SYSTEMIC  SCHOOL  CHANGE 

Today's  schools  have  the  challenge  of  preparing  students  to  be 
thoughtful,  productive,  and  responsible  citizens  in  a  democratic 
society.    A  school's  success  can  be  measured  by  its  ability  to  engage 
students  in  learning  experiences  that  raise  their  academic  achievement, 
increase  their  cognitive  skills,  meet  their  individual  social  and 
emotional  needs,  and  keep  them  in  school  through  high  school 
graduation.  To  successfully  lower  dropout,  suspension,  and  grade 
retention  rates  while  raising  achievement  and  attendance  rates,  schools 
must  focus  less  on  student  background  characteristics  and  behaviors 
and  more  on  the  school  conditions  that  place  students  at  risk- 
To  accomplish  this,  systemic  school-based  changes  are  required  to 
foster  learning  environments  that  meet  the  emotional,  social,  physical, 
and  intellectual  needs  of  all  students.  Systemic  school  change  is 
defined  as: 

Fundamental  changes  in  traditional  school  organization, 
governance,  policies,  programs,  and  practices  with  the  goal  of 
raising  academic  achievement,  improving  students*  social  and 
emotional  growth  and  development,  enhancing  the  school 
climate,  and  expanding  roles  of  staff. 

A  more  complete  description  of  systemic  school  change  and  a 
rationale  for  this  approach  to  raising  achievement  and  preventing 
dropouts  is  presented  in  a  companion  Department  publication  entitled 
Systemic  School  Change:  A  Comprehensive  Approach  to  Raising 
Achievement  and  Keeping  Students  in  School.  The  fifteen  sections  of 
this  assessment  instrument  match  those  within  the  systemic  school 
change  report 

Assessment  and  Creating  a  Plan  for  Change 

Lasting  change  is  the  result  of  a  thoughtful  and  planned  process  that 
has  included  the  input  of  as  many  stakeholders  as  possible. 
Consequently,  assessment  is  an  important  pan  of  initiating  change. 
Assessment  includes  the  identification  of  a  school's  strengths  and 
problem  areas,  which  are  then  used  as  a  base  of  information  upon 
which  to  develop  a  school  change  plan. 

Research  has  identified  several  different  steps  for  assessing  and 
creating  a  plan  for  systemic  school  change. 

1)  Team  Formation.  An  initial  team  representing  a  cross-section  of 
the  school  or  district  is  formed  to  undertake  the  assessment  and 
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planning  process.  This  team  should  include  an  administrator, 
teachers,  parents,  and,  at  the  high  school  level,  students. 

2)  Develop  a  Common  Framework  and  Knowledge  Base.  It  is 

helpful  for  the  team  to  read  a  sampling  of  the  current  literature  on 
school  improvement  and  restructuring,  and  to  review  current  data 
on  the  school  or  district  (e.g.,  demographics,  grade  retention, 
attendance,  suspension  and  achievement  rates).  For  the  purposes 
of  this  assessment,  the  Department  publication  on  systemic  school 
change  should  be  read. 

3)  Conduct  a  Survey  or  Assessment  The  team  agrees  upon  and 
conducts  a  survey  or  assessment  within  the  target  school(s)  in 
order  to  gather  information  that  will  provide  a  detailed  portrayal  of 
current  issues  and  concerns.  Staff,  administrators,  parents  and 
students  are  surveyed.  This  particular  survey  is  most  geared  to 
teachers  and  administrators,  although  it  could  be  used  for  parents 
and  students. 

4)  Analyze  and  Report  the  Findings  and  Gain  Input.  The  findings 
are  tabulated  and  major  strengths  and  problem  areas  are  identified. 
These  results  are  reported  in  an  accessible  manner  to  all 
constituencies  through  parent  forums,  teacher  meetings  and 
community  presentations.  Input  is  sought  on  identifying  priority 
problem  areas  and  strategies  to  address  them.  This  provides 
everyone  with  a  chance  to  give  input  into  the  plan  to  be  developed. 

5)  Develop  a  Plan  of  Action.  The  assessment  results  become  the 
foundation  from  which  a  plan  of,  and  timeline  for,  systemic  school 
change  is  developed.  Usually,  this  plan  contains  a  mission 
statement,  a  three  to  five  year  plan  for  improvement,  and  specific 
steps  to  be  taken  the  first  year. 

6)  Careful  Implementation  of  the  Action  Plan.  Often,  it  is  best  to 
pilot  new  programs  or  approaches  before  phasing  in  full 
implementation. 

7)  Evaluation  and  Replication.  Based  on  an  evaluation  of  initial 
implementation  of  the  plan,  improvements  are  made  and  the 
revised  plan  is  replicated  school  or  district-wide. 

The  following  assessment  instrument  is  one  of  many  that  could  be 
used  as  a  basis  for  developing  a  plan  for  systemic  school  change.  The 
criteria  listed  within  each  section  are  by  no  means  the  sole  criteria  that 
could  be  used  within  an  assessment  process;  other  criteria  could  be 
substituted.  As  well,  a  school  or  district  could  choose  to  assess  some 
instead  of  all  of  the  sections.  School  district  staff  are  encouraged  to 
use  this  instrument  in  ways  that  are  helpful  in  planning  for  change. 


KEY 


The  following  key  explains  the  rating  categories  used  within  the  assessment 
instrument: 

Rating:  Use  the  rating  column  to  identify  the  level  of  satisfaction  in  this 
systemic  school  change  area. 


1  =  Unsatisfactory;  nothing  or  very  little  has  been  done  in  this  area  or  this 

has  not  been  accomplished  or  undertaken. 

2  =  Not  enough  has  been  done  in  this  area.  There  is,  though,  active  staff 

interest,  and/or  intitial  progress  has  been  made.  Information  has  been 
distributed  and/or  initial  meetings  have  been  held. 

3  =  Initial  implementation  of  this  area  is  taking  place,  or  this  area  has 

been  accomplished,  with  some  need  for  improvement 

4  =  Satisfactory;  implementation  of  this  area  has  been  institutionalized 

within  the  school,  and  is  periodically  refined  to  improve  it 

Needs/Problems:  Use  this  column  to  document  specific  needs  or 
problems  that  should  be  addressed  in  relation  to  the  systemic  school 
change  area. 

Solutions/Strategies:  Use  this  column  to  write  down  recommended 
solutions  or  strategies  to  resolve  identified  needs  which,  if  implemented, 
would  increase  the  level  of  satisfaction  with  this  systemic  school  change 
area. 
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STRUCTURING  SCHOOLS  FOR 
STUDENT  SUCCESS 

OTHER  PUBLICATIONS  IN  THE  SERIES 

Changing  Schools  and  Communities:  A  Systemic  Approach  to 
Dropout  Prevention,  November  1989 

A  Focus  on  Ability  Grouping,  January  1990 

Teacher  Support  Teams:  Meeting  the  Challenge  of  At-Risk 
Students  in  Regular  Education,  February  1990 

Systemic  School  Change:  A  Comprehensive  Approach  to 
Raising  Achievement  and  Keeping  Students  in  School,  February, 
1990 

A  Focus  on  Grade  Retention,  May  1990 

Educating  the  Whole  Student:  The  School's  Role  in  the  Physical, 
Intellectual,  Social  and  Emotional  Development  of  Students, 
April  1990 


